Chapter 8.
A SEGREGATED SYSTEM

Segregation was the way of education in the
South since time immemorial. Black and white chil-
dren were not educated together and, indeed, planta-
tion owners who tried to teach their slaves were
punished. Even following the Emancipation Procla-
mation, there was no equality in the education of the
races. All the old school records refer to schools as
either “white™ or “colored”. Although both were
under the jurisdiction of the County and District
School Boards as well as the Superintendent of
Schools, this does not mean that they were treated
equally.

From the beginning, the colored schools were
more poorly equipped, were taught by teachers who
usually did not have a college degree and who were
paid less than their white counterparts. The colored
schools were usually in session for terms shorter than
those for the white children simply because there was
not enough money to keep them open longer. When,
in 1924, buses began to provide transportation for
children going to school, it was only for white chil-
dren. Young black students continued to walk often
long distances along poor roads to get to their school-
house.

Taxes collected from the black community went
more often for the white schools than for the colored
schools, so the black communities in effect had to
contribute twice (once in taxes and again in dona-
tions) to the county school funds. As James Ander-

Son says in his book, The Education of Blacks in the
South,

In vital respects, the regionwide process
of double taxation was an accommodation to
the oppressive nature of southern society. It
made the regular process of excluding black
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children from the benefits of tax-supported pub-
lic education easier and more bearable for both
whites and blacks. It said much about blacks’
desire for education and their willingness to
sacrifice for it, but it also said much about their
powerlessness, their taxation without represen-
tation, and their oppression.'

The differences between the support given to
the white schools and those for black children show
up time and again in the lists of expenses incurred
by the District School Boards in the county. For ex-
ample, in 1892, the Brentsville District Board pur-
chased maps, charts and dictionaries for six District
schools: Brentsville, Nokesville, Greenwich,
Vancluse/Hazelwood, Bristoe and Allendale—all
white schools. Noticeably missing from the list is
the Chinn Colored School. Similarly, in November
of 1894 the Brentsville Board bought Kennedy Math-
ematical Blocks for all the District schools except
#4, Chinn. Again, on January 27, 1896, the Board
purchased seven sets of Primary Language study
books although there were eight schools in the Dis-
trict, seven white and one colored. In April of 1899,
seven Rand McNally maps of the United States in
cases, seven maps of Virginia and seven maps of West
Virginia were bought by the Board for a total of
$161.91 (payable over two years). There were eight
schools then, too.

Yet another example of the differences in the
way white and colored schools were treated is found
in minutes of the Brentsville District School Board

James D. Anderson, The Education of Blacks in the South, ]860-
1935, Chapel Hill: University of North Carolina Press, 1988,
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For more than half a century, funds to build and
run the County schoolhouses were raised in large part
from the citizens served by each school. It follows
that in those communities where most citizens were
poor, funds that could be spared for education
amounted to less than in the more well-to-do and usu-
ally white areas. It does not ever appear that the
desire for an education was less in the black com-
munities; rather, their ability to raise funds was more
limited. In report after report filed at the end of each
school year by every teacher in the county, it was
noted by the teachers of the colored schools that there
were no books or, at best, very few books, in the
libraries of their schools. They simply were beyond
the means of the community which supported that
school.

_The inequities in the treatment of the schools
continued well into the twentieth century. As late as
1959, whf:n Mr. Russell Fincham, a black educator,
Was appointed to be principal of the Antioch-Macrae
Elementary School, the discrimination persisted. Mr.
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in school; schoolhouses kept 1mmaculgte 1N spite of
poor conditions. Hot lunches were bemg. served iy,
six of the colored schools by the 1930s, with the ¢
operation of the County w.elfare agency, to provide
help for undernourished children. Also, by that time,
every colored school* except for Thornton apg
Neabsco had a Community School League, a group
of supporters who worked to improve the quality of
education for their children in a number of ways,
They purchased a library for each school and ep.
larged those buildings which were overcrowdeg
(remember, consolidation did not include the col-
ored schools at first). They raised funds to build a
new schoolhouse when the County School Board
would not agree to do so and to make salaries avail-
able to teachers so they could keep the schools open
longer. Beautification of school grounds was tradi-
tionally the work of all the Community Leagues, both
white anq black. In addition, every colored school
(ljlzlc]it: Junior League solely for activities for the stu-
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A Segregated System

d degree did not seem to change the salaries
¢anc® ner of white or black teachers. Neither dig
) ltf expcrience seem to play any role in the sal-
yesrs ole For example, during the 1925-26 school
ary Scahi'te female teachers were paid salaries rang-
yeal Wm $65 10 $85 a month for the term of eight
ing (: Black male and female teachers were paid
morﬂ:r arely $65, a month for a seven months’ term.
\ e were white .male tegchers, none filed a year
If the 4y Interestingly, figures for 1933 show that
end-::?cmale teachers earned more per year than did
whfte males ($693.50 vs. $675) and both earned more
whi ack teachers ($400 for a male, $392.02 for a
). This flies in the face of most figures from
other PATTS of the country where males earned more
han females 1O matter what race.

A frequent complaint of the black teachers was
the failure of school officials to visit their school-
houses during the school year. School Superinten-
gents, therefore, did not see the great needs of the
ildren or the difficult conditions under which some
eachers worked. This lack of visitation is not ex-
plained; it apparently was “the way things were”.
Because the black people were not allowed to vote,
they had no say in who represented them either on
the Board of Supervisors or the School Boards (both
District and County).

Hopefully things began to improve after 1916
when the County School Board approved the expen-
diture of $60 a month for the salary of a Colored
Supervisor of Rural Schools. This salary was raised
10 $100 2 month the following year.

If sufficient help for the colored schools could
10t come from within the communities, and did not
come from the District or County Boards, it did come
from benefactors outside the State. Two particular
sources of funds stand out. For many years, The
Friends Society for the Aid and Education of the
fiecdman, a Quaker group from Philadelphia, had
%t funds for the education of black children. When

g;lighools became public in 18703 the Manassas
" elcl School Board wrote to the Friends and asked

Y would continue to fund the colored school.
ﬂm?:; agreed and their gifts paid for teacher salaries,
p Ulgth(::[h];r things, for many years. The section
Omagig, rown §chool in Manassa.s has'more in-

about this interesting relationship.
frog °:°l;‘dly, beginning in 1914, some help came
-Rosenwald, the multi-millionaire owner of

than bl
female
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Sears-Roebuck Company. When the members of the
black community were able to buy land on which to
build a school (land later donated to the County for
fhal purpose) and raise some funds toward its build-
ing, additional money from the Rosenwald Fund was
then donated and, along with public tax funds col-
lected from black taxpayers of the community, was
used to erect the building.

These schoolhouses were available only to the
black communities and there were major conditions
which had to be met. First, the rules said that “that
the sites and buildings of all schools aided by the
Fund shall be the property of the public school au-
thorities,” and, secondly, “that, in providing these
buildings, it is a condition precedent to receiving the
aid of the Fund that the people of the several com-
munities shall secure, from other sources: to wit—
from public school funds, private contributions, etc.,
an amount equal to or greater than that provided by
the Fund.” Thus, the black communities had to do-
nate money, land, time and labor in order for their
children to receive “public” education. Between
1914 and 1927, Rosenwald money helped to build
(by paying an average of 17% of the total cost) 306
schoolhouses in the Commonwealth of Virginia.

While many parts of the South failed to pro-
vide any schooling for the black children of the com-
munities, this does not seem to be the case in Prince
William County. Though the colored schools were
physically inferior to their white counterparts, as
noted above, there were schools available. By 1875,
five years after the County began its public elemen-
tary school system, there were ten schools for white
children and three for black children. By the turn of
the century, there were forty-nine white schools and
thirteen schools for the black population. Twenty
years later, there were forty-five schools for whites,
twelve for black children; by 1935, the numbers had
reflected the effects of consolidation of the white
schools which now numbered nineteen while there
were still twelve schools for black children. In most
cases, the colored schools had to serve a larger popu-
lation of children than did those for white students.
The following table, based on figures for 1900 as
supplied by the then Superintendent of Schools Dr.

H.M. Clarkson, illustrates this point:

sAnderson, p.159.
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These figures remained much the same until consoli-
dation in 1923 reduced the number of schools for
white children. This did not reduce the number of
teachers for those pupils; it merely increased the
number of classrooms in the schools built as center
or consolidated schoolhouses in the various districts
of the county.

In 1954, the Supreme Court’s decision in
“Brown vs the Board of Education” that “separate
but equal” education was unconstitutional was the
beginning of the end for the County’s segregated
school system. The County School Board decided
to comply with the order for integration by offering
black students the option to attend the school of their

choice. Not surprisingly, no black students chose to
attend traditionally white
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women educators from traditionally black schools
teach at four white County schools (Featherstone,
Loch Lomond and Dumfries Elementary Schools apg
Fred Lynn Middle School). With understandab,
trepidation, the women undertook their new assign-
ments and the transfer was successful.

The student bodies, however, remained largely
segregated. It was not until the 1966-67 schoo] year,
when students were assi gned to schools on a regional
basis, that the three remaining colored schools in the
County (Antioch-Macrae, Washington-Reid and
Jennie Dean) finally became desegregated. The fol-
lowing year, schoo] population figures showed that
there were 24,927 white students and 1,358 black
students enrolled ip Prince William County schools.
The minority students were certainly at a disadvan-
tage; for €Xample, because of their small numbers
they were not able to get elected to school or club
offices.” Still, i is generally agreed that the transi-
tion was g Peaceful one, although problems remained
anq are still unsolveq today. In an interview in 1993,
fetired teacher ang principal, Russell Fincham said,

You can desegregate, but it’s hard to integrate. You
can say we desegregated back in 1966 but we stil
have a ways to 80....We aren’t there yet.”®
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The Potomg, & Together” in the Lifestyles s

News of February 10 and 11, 1993, written v

Alexandra Stoddarg and Chrig LeSonde.

*Stoddarg, p.5



